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• CGS	is	a	2-year,	team-taught	core	curriculum	general	education	
program
• Last	4	weeks	of	sophomore	year	devoted	to	Capstone	project
• Students	work	in	groups	of	5-6	on	a	paper	in	which	they	research	and	
pose	a	viable	solution	to	a	real-world	problem
• Examples:		Hunger	in	Boston	(below);	bike	safety	in	Boston;	
deforestation	in	Chiapas,	Mexico;	which	is	the	most	efficient	and	
economical	alternative	fuel,	etc.
• The	students	defend	their	proposal	in	a	2-hour	oral	examination	run	
by	all	3	of	their	professors		
Humanities	 Social	Science													
Natural	Science
Solution
All	3	sophomore	courses	involve	subjects	that	can	
easily	be	applied	to	solving	contemporary	
problems:
• HUMANITIES:		ethical	philosophy	and	applied	ethics
• NATURAL	SCIENCES:	biological	and	environmental	science
• SOCIAL	SCIENCES:	20th century	revolutions	and	U.S.	foreign	policy
• The	freshman	courses,	particularly	Rhetoric,	also	inform	the	project
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The	proposed	solution	to	“Hunger	in	Boston”?
• The	students	created	a	pamphlet	that	listed	all	the	food	pantries	
available	within	walking	distance	of	downtown	Boston,	including	their	
phone	numbers	and	addresses
• It	also	showed	where	free	breakfasts,	lunches	and	dinners	were	
offered	every	day	of	the	week	in	Boston,	with	phone	numbers	and	
addresses
• They	handed	out	the	pamphlet	to	the	homeless	on	Boston	Common	
and	at	local	food	pantries	and	lunch	programs
• Possible	future	project:		create	a	free	app	that	shows	all	this	and	links	
to	google	maps.
RH	102:	Setting	the	Stage	for	Capstone
• RH	102	focuses	on	the	research essay
• Course	encourages	students	to	engage	in	critical	thinking	and	writing	from	
various	perspectives	and	to solve	important	problems or	issues
• Course	uses	readings	from	various	disciplines;	is	interdisciplinary	in	the	
sense	that	faculty	are	conscious	of	students’	other	courses	and	readings;	
students	can	create	“joint”	papers,	or	papers	that	are	informed	by	two	
disciplines	and	are	for	two	audiences	(professors)
• Course	encourages	collaboration
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Real	World	Problems	and	Examining	Diverse	
Perspectives
1.	Real	world	problems:	Rhetoricians	typically	discuss	audience	address	
in	terms	of	to	whom	the	speaker	is	appealing,	but	what	happens	when	
we	use	rhetorical	terms	to	discuss	real	world	problems?
• Audience	Address	and	Segregation:	Salutations:	“A	Call	to	Unity”	has	no	direct	
address;	“Letter”	begins	“My	Dear	Fellow	Clergymen”	
• Identity	and	Perspective:	Bell	Hooks	“Representing	Whiteness	in	the	Black	
Imagination”	(1992)	“The	effect	of	‘looking	relations’	was	to	relegate	[Black	people]	
to	the	realm	of	the	invisible”
• In	“Letter”	King	acknowledges	what	Hooks	would	call	“looking	relationships”	– Black	
men	are	called	boy;	Black	wives	not	addressed	as	Mrs.		
Research
2.		What	happens	when	we	ask	students	to	conduct	research	by,	among	
other	things,	reading	about	the	Civil	Rights	Movement	from	different	
disciplines	and	courses?
• Watch	documentary	film	that	provides	historical	background	and	raises	the	
issue	of	collaboration
• Read	one	book	to	discuss	in	two	courses	(SS	and	RH)
• Examine	the	legacy	of	civil	rights	today	
3.	What	happens	when	we	discuss	collaboration – in	general	(i.e.	writing	
collaboratively)	and	in	terms	of	the	larger	issue	or	problem	(i.e.	in	the	
context	of	the	Civil	Rights	Movement)?
• We	prepare	students	for	Capstone	thinking	and	writing
Assessing	critical	reasoning	and	perspective	
taking
• CGS	rubric	http://www.bu.edu/cgs/citl/eportfolios-and-assessment/
Critical	Thinking	and	perspective-
taking.
Questions	are	examined	from	a	range	
of	viewpoints,	taking	into	account	the	
complexities	of	an	issue.	Conclusions	
and	related	outcomes	are	logical	and	
reflect	the	student’s	informed	
evaluation	and	ability	to	place	
evidence	and	perspectives	discussed	
in	priority	order.	
Specific	position	takes	into	account	
the	complexities	of	an	issue	and	
acknowledges	other	viewpoints.	
Conclusion	is	logically	tied	to	a	range	
of	information.	
Information	is	presented	with	some	
interpretation	or	evaluation,	but	not	
enough	to	develop	a	coherent	
analysis	or	synthesis.	Acknowledges	
different	sides	of	an	issue,	but	may	
be	more	aware	of	others’	
assumptions	than	one’s	own	(or	vice	
versa).	
Specific	position	is	stated,	but	is	
simplistic	and	obvious.	Conclusion	is	
inconsistently	tied	to	some	of	the	
information	discussed.	Information	
from	sources	is	presented	without	
interpretation	or	evaluation.	
Questions?	Comments?
•What	kinds	of	real-world	problem-solving	
assignments	do	you	use?
•What	are	their	strengths?	What	are	the	pitfalls?
•What	are	some	of	your	favorite	responses?
•What	can	we	do	to	encourage	students	to	think	
about	applying	their	learning	on	a	day-to-day	
basis?	How	can	we	foster	good	citizenship?
